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ABSTRACT

This paper outlines an Australian bilingual education
progran for aboriginal children, and describes the role of linguists
in such programs. The program consists of four stages, roughly
coinciding with the first four elementary grades. During the first
stage, the child becomes literate in the vernacular, is exposed to
beginning content material, and learns to speak English through oral
lessons. At the second stage, reading skills in the vernacular are
developed, and the child begins to read and write English. In the
third and fourth stages, the child learns in both languages and is
ultimately instructed in English with some classes in the vernacular.
The linguist has several roles is such a program. There is a need for
a survey to determine how many vernaculars are spoken by the
children, which should be taught, and which is the central dialect in
an area where several dialects are spoken. Linquistic descriptions of
the aboriginal vernaculars are needed as well as an assessment of a
child's language competence in the vernacular and English at the
outset of the program. Linguists are needed for the accurate
preparation of educational materials. The advantages of training
aborigines as linguists and literacy workers are also discussed.
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Velma J. Leeding
Summer Institute of Linguistics

ilingual education does not equal vernacular education. It is

education in two languages.
Gudschinsky during a Vernaciular

April, 1973 at the Summer Institute of Linguis

to this, the Frime

education programmes are to be set up in

" This statement was made by Dr. Sarah

[

Materials Workshop held in March/

tics in Darwin. Prior

J‘JA

Minister of Australia had announced that bilingual

communities where Aboriginal

children are still speaking their own languages.

The purpose

programme similar to those heing used successfully in Peru, Vietnam,

and elsewvhere, and to peint out the vital ro

[

e of the linguist in

the implementation of such a programme. This programme is recommended

‘Efr

Summer Institute

of oxperienca in

by Dr. Sarah Gudschinsky, International Literacy Co-ordinator of the

of Linguistics, who has had more than twenty years

vernacular and biltingal education programmes in

countries threoughout the world, e.gz. Latin America, Nigeria, India,
- sed =

and South Vietnam. This paper

written in the context of the

=]
[

3

current situation of the Australian Aborigin

The accompanying chart gives a brief outline of the salient

features of the four gtages of the programme. The pre=school years

are not included in this outline, in which Stage One 1s the child's

first year in pr
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3z
BILINGUAL EDUCATIGN PROGRAMME
VERNACULAR ENGLISH
STAGE ONE - Child becomes litcrate in the  Child learns to speak
vernacular. English through oral
Grs 1 s , . . B ish lessons.
Arade Child receives the beginning nglish lessons
content material such as
health, hypiene, ethics,
citizenship, science, nature
study, orally in the ver-
nacular.
STAGE TWO Child is given maximum Child continues to
opportunity to use his learn English orally.
ph > cmadinmg eled o 7
Grade 2 reading skill. Child learns to read
Child is introduced to a wide and write in English.
choice of content material.
STAGE THREER Child learns extensively in both languagea, building
and developing a bilingualism which gives him access
Grade 3 to a large amount of material in either 1anguage.
STAGE;FDUE Child learns extensively in both languages but, ulti-

mately, is instructed in English with some classes
Grade 4 plus  continuing in the vernacular.

# More than one school year might be recessary for children who are
very immature, or whe have not had pre=-school preparation.
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the first three years of primary schooling, and the fourth begins in
the fourth year and continues throughout the child's education,

. In Stage One, the child learns to read and write in his mother
tongue. All content material should be in the vernacular and geared
to the child's culture. Because the learninyg of new concepts is in
the language of the home, théy should become rart of the child's
total mental outlook, rather than just facts related to life while

t school. The child should also begin learning to speak English

»

but not toc read it. The teacher should develop not only the c¢hild's
knowledge of English constructions but his ability to interact with
native speakers of English. His class materials should include

constructions and content thnat he can use immedintely in conversation
in his ordinary daily activities.

During Stags Two, the child should bte given the maximum oppor-
tunity to use his newly =cquired reading skill. He is to read a
wide varicty of content materinls written in the vernacular. How
formal or rigid such materinls would be depends on the particular
schocl system. The child is now tausht to read and write English,

This will be much =asier for him than for children who are not

already literate in their
niques and oxpects o sequence of lettors to renmresent some spoken
form of the. language. He will also actually know some of the

English letters because they represent the same sound in his verna- -

ng
ular. The task is one of teaching him the special conventions of

4
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English and this is much casi

'J\

[

er than teaching someone who has not
vreviously learned to read and write in any language at all, Oral
Engzlish lessons continus throughout Stage Two,

By Stage Three, the child should be able to handle materials
in both languages--both in text books and in discussion. The
teacher needs to develop a broad base of understanding in the child
by first presenting and discussing the information in the chi ild's

the lesson again in &nglish. This

own lanpuage, and then prese

develops in the child the kind of bilingualism which wives him

i

access to a2 large amount of material in both languages and help

m

him to verbalize a concept in terms of either languazge. For this
purpose, some bilingusal programmcs have used diglot text books.
Separate parallel text books would be equally useful, however.

There may, of course, be some exceptiens to the teaching of a lesson

In arithmetic, for example, the terminology may

-ed to English because of the lack of an equivalent

Feur, parallel materi

possible~-the longer the child is learning in both languages, the
vetter. If this is not feasible For ecoromical or other reasons,

In any case,

the school content will of nocoessity be
English will ultimately become the mrin medium of instructicn.

Classes in the vernacular, however, should continue throughout the

child's schecol experience. Some periods each week should be set

ERIC
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aside for the child to leurn more sbout his own language and culture
and to give him opportunity rfor spoken and written expression in hia
own languago.  Such closses could include studies of the history of
the region from the viewpoint of his own vcowvle, the writing of
autobiographical materials and of personal experiences outside of
the normal communily axperience.

An Aborigine vho the vernacular rluently should assume

the primary hirpg the vernncular gide of the

her/z should, if 2t all possible, be

chiosen by tho community and given the nec
should include the reading and writing of his own language,

s not already have this skill. Other Aboriginal men and

alsoe bie required for the teaching of Aboriginal cultural

sh flupntlj a5 his mother tongue

u,

lessons. The English medium lessons

L'_I’F
o

should teach
should he tnusht by either non-Aboriginsl or Aboriginal teachers

icntions.

who meet the normal qualif
A lot of communication and co-operation between all teachers
will be necessary if the programme is to be successfully co-ordinated.
he Aboriginal teacher/s may need to b; given help in improving his
English so that he will be able to communicate effectively with
fellow teachers. The non-Aboriginal teacher/s should also strive

to bécoma fl::nt in the vernacular so that he can understand the

Aboriginal teacher and his culture and be able to discuss the

O
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i

vernacular side of the srosramme with him. fHeilther part of the programme

can function adegquately in isolation and each tewchsr must know what the

other iz doing.

e
]

At the outset of the iaplementntion of

any individual communirny, the linpuilet plays o key role. There is still

ich vernacilars are viable., In some areas,

the zehool childron speak the languags

of the poer proup and rot LHhnt of the home. Linguists could =scertain

(a} how many vernaculars are spoken by the childrsa, (b) which vernacu-

lars are strategic and should bz taught in the classroom, and (¢) which

is the central dinlect vhere severnl dimlectz are each spoken by only a

handful of children within the commurity. While the community itself

should make the final decizien as b2
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Investigalion needs to be corried out to debtermine the children'’s

gpeaking abhiliiy ir tho vernacular and in English st scheol entrance

i
i

and at various ages strategic to the development of the programme.

ze of

Insufficient factual information is available concerning the degr

fluency and the vocabularj coni spoken by Aboriginal

ar=zpenking communities. The linguist could

these arens of needad investigation or, if

X,
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resident in n language nret, could colleet the data needed for such
resesrch.

! wducritional materinls have yet to be written for the vernacular
and Fnglish freets of the bilingusl educ:

#ill neced to help so that the best pos

For the vernicular part of the programme,

Nenbary resadin

moys arce planned lor 1974, There

for use in the schools in communitics

ianguages which will
Australin-wide. An alphabet and a knowledge of the structure of each

ion of primers and supplementary

For each Aboriginal lanpguage, linpuistic expertise is crucial in

(1) & knowledge of the overall shonoleogical structure is
necessary in the desipning of primors An alphabet must be

posited, bused on i scientific analysis of the sound system.

0
.
p_u
.
—_
pat
i
3
-
,
=]
o
-
+
[
&
,..u
-
[l
i
i
e
o]
e
(o]
jcal
]
|
'_l
="
]
s
.
o

Gymbols stould be chosen to make tre T
amoolk s possible, and to ¢ive ns much uniformity in the
gpelling of ncighbouring languages ns is nossible (given
differently structured sound systems). Morphcphonemes also

should be known, An analysis of the syllable types and their

distribution is eszsentisl in order to pravent an Aboriginal

)
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child being asked to pronounce units which he cannot say

‘D":L
,_p

isclation., Word boundaries need t.o be determined. In the methed
deviged by Lr., Sarah Gudschinsky (197%), the stressed syllable is

in foecus in primer constructicn. Stress patterns, therdfore,

iude minimal requirerents, such as

ion words or suffixes, and phrase,

knowledre of word

»l

ding materials are designed to

and teaching methoeds often

3

the semantic structure of the language and the cultural behaviour

in the realm lot of information is
assimilated by the linguist in the process of learning to speak

Mot only must idiomatic speech

G

lm
-
Pl
.

the language and in analysi
be included in the primers but it must also be used in a large

amount of content and supplementary reading materials which will

nezed to be writfen. In soms cnsez the linzuist may only need to
transcribe the sunplementary materials from tapes.



For the Gnglish part of the programme, bridging materials from

vernacular lite

uisites for

ingual programme. A prere
guch rescarch would be a background in linguistics and educaticn,

In setting up the English course, there needs to be an awareness

of al child,

there are some pragmatical

Australiz=wide expericnce some

vaernaculars, Abor

comner problems in the usa of IEnzlish, e.g., pronouns, pluralisation

and noods, prepeositions and conjunctions

articles, tens

and sontence co-ordinators. The pronunciation of English also may not

be accurate because the vernacular has a phonnlogical system that has !
difforent phonemes and a different distribution of the phonemes and

allophones. ¥ven though some common problem areas are known, bridging
materials neecd te be based on vernacular-gpecific information in order

tlish and to provide for smocth tran-

to facilitate the use of cral ¥n

)
I

A

gition from vernacular lifteracy to English literacy for each community.

zducation programme is in its infancy, present

Yhile the bilingua
and vernacular education are playing, and

Ay, 4 major role in the preparation of materials for the

considerable time in the preparation and testing (or in arranging for

teachers' instruction manuals.

10
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the vernaculnpy for the non-aboripginagl teochers.
For an on-goins wrogroanne covering: all Aboriginal communities,

WOTKers

mnay more linguists will be reguired, all of

whem will need to le-u guage and Lo

understand

f 1t mav e time bel:re sducation pr

to the outsider only after

iﬁﬂUﬂl\V where th., language

Sl

need Lo be at

i

ent to lLeach the Aborigines

how to discover tho basic units oL the structure of their swm

languages. Over

ienced linguist,

the formation

two of the teaching offic

with whisbh they were familisar.

Tt wouild he 2 time-co task for each linguist tec train

ide him in analysing

an Averigine in 14

his own langu o an individual basis for cach language. Ideally,

nocelle small groups of Aborigines

could be principles of linguistic analysis and primer




O

ERIC

Aruitoxt provided by Eic:

individual supervision while analysing their

construction, ond be piven

owm languases, posibi alphnbets, and preparing primers and other

-

wis could mean an earlier start in o larger

vernacular materisla,

5 A morc

el

Dy

o communities =1d 1t would ~ive the Sboripines thems

abien o0 eduentienal mabterials for their own

simnilicant role 1y the

could be trained te 111 such

ANNIGE »

o outners, artists, livearians, bvpists, vrinters, etce.

trminimr in linguistics =so

mbted Leaching materi

able Lo read a linsuistic deseription of the

standingz,  ile wovld then be able to adapt

Lingmuistics during the

a0t be avnalavle Tor all vernaculars for some time

tr eeome, the nen-iborisinal tencher moy find it helpful tc learn the

toncher.

are playing and will continue

1le Tor the bilingual

fae dovelopment of sducationsl materi

webk analvate

the training of

5

wterials are comple

12
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